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CHAPTER I 
INTRODUCTION 
11Men were made to listen as well as talk 11 , is a well known Chinese 
il li proverb. 
II 
A child first learns to speak by listening and imitating those 
I around him. II His growth in listening is continuously interrelated with 
'I 
II his growth in speaking, and after the early years of childhood, with his I reading and writing as well. Listening is a forerunner of speaking and 
I 
1/ 
I 
continues to bear a reciprocal relationship to it. For every speaker, 
there must be a listener; the listener, in turn, becomes a better speak-
I er for having listened well to the speech of others.l . 
I Before the invention of printing, listening was the primary means 
II of learning. 
'I pletely forgotten as an integral part of the educatlonal process. 
It is a widely known fact that for many years, it was com-
It was 
II taken £or granted, In 1952, 11The Commission of the English CurricuJ.umn 
I concluded that pupils from preschool through college learn more fre-
II 
quently by listening than by any other means. 2 Today, it has returned 
I to prominence with the advent of the motion plcture, the radio and tele-
I 
:I vision. Once again it has assumed a p~ace in modern communication, and 
lj II 
II 
I' 
in the educational process of learning. 
II 
1! l.rhe Commission of the English Curriculum of the National Council. J 
l.li of Teachers of English. Language Arts for Today' s Children, New York, !' 
Appleton-Century-Crofts, Inc., 1954, p. 71. 
11,'1 iii ·2The English Language Arts, New York, Appleton-Century-Crofts, Inc., 
1952. ,, 
II 11 
ii ~ 
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The purpose of this study is to determine by means of standardized 
tests, whether children comprehend better, what they hear or what they 
read silently. 
II. JUSTIFICATION 
Heilman, a well-known authority on rtlistening11 says: no educator 
has yet gone on record denying the importance of listening as a recep-
tive media of learning; and none can deny that inherent in our education-
al system, from elementary to graduate level, is the premise that learn-
ing takes place as a result of the teacher-listener relationship.3 
Listening precedes reading as a way of learning~ Indeed, until chil-
dren have acquired considerable skill in reading, listening continues to 
be their chief tool of learning. It is the most widely used of the arts 
of language, and yet the school takes the listening ability of the child 
for granted. Miriam Wilt4 through classroom observation of elementary 
schoo~ children, found that they spent on the average more than.two and 
a half hours out of a five-hour day in listening. 
Research done recently, seems to indicate that for older elementary 
children, listening may be a less effective means for gaining information 
3Heilman, Arthur, "Listening and the Curriculumu, Education, Vol. 15, 
1955, pp. 283-287. 
II,' il 4wnt, Miriam E., ttA Study of Teacher Awareness of Listening as a 
11 Factor in Elementary Education11 , Journal of Educational Research, Vol. 43, 
II 1950, pp. 626-636. I, 
2 . 
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===--=====--=~_jl= I II than reading. McKee believes that beyond the third grade level, a pupil 
1
1 who doesn't understand a statement which he attempts to read, does not 
II 
I 
i 
,, 
understand that statement when it is read or spoken to him. Furthermore 
he says: available data sho1vs that most pupils at intermediate and up-
per grade level have as much difficulty in understanding the instruction-
al talking of the teacher as they have in what textbooks say.5 
Seeing that so much of the school day is spent in listening, and 
that it is so often poorly done, it seems only fitting that this problem 
be looked into seriously. Especially if the pupils happen to be retarded 
readers, as is the case with the children concerned in this particular 
study. 
III .. SCOPE 
The purpose of this study is to find the relation between reading 
comprehension and listening comprehension of a group of thirty-five, 
fourth, fifth, sixth, seventh, and eigth grade children in a private 
school, in Manchester, N.H. Most of the pupils involved in this partie-
ular experiment have reading problems, or were retarded readers at one 
time. Most of them are ofnormal intelligence and have a greater capacityll 
than their actual reading achievement. This study hopes to find out if J, 
II 
II children who do poorly in comprehension through reading do poorly in 
comprehending through listening; or if those who do well in comprehend-
ing through reading do equally well in comprehending through hearing. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
There is a belated but very real awakening in American education 
today to the importance of listening comprehension. This recent interest 
is called lTbelated11 , because it began to germinate in a study done by 
H. E. Jones, at Harvard, in 1923. It indicated that college freshmen 
listen with onl~ twenty-five or thirty per cent efficiency.6 
In 1928, Rankin, who was supervision director of research and ad-
justment for the Detroit·Public Schools, studied the personal communi-
cation of sixty-eight.persons, with different occupations to determine 
the percentage of time they spent talking, reading, writing, and listen-
ing. His study shows that people spend nine per cent of their communi-
cation time writing, sixteen per cent reading, thirty per cent speaking, 
and forty-five per cent listening.7 If we note the listening-speaking 
figures, we notice that we spend seventy-five per cent of our communica-
tion time either talking to or listening to others. 
More and more we are recognizing that reading and listening are the 
basic media of learning, and that both must be given direct attention 
One evidence of the new interest in listening is found in 
6Nichols, Ralph G., 11He Who Has Earsu, Journal of the National 
Education Association, Vol. 45, January 1956, PP• 15-16. 
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provide this type of instruction. 8 
colleges and universities jl ing; today, at, least twenty-two of our leading 
II 
II 
I 
I 
Furthermore, seven years ago only fourteen studies had been pu-
blished in listening, whereas today more than forty graduate-level re-
search projects are being carried on in an attempt to discover how lis-
II I tening ability can be improved.9 
I One of the first studies on listening in higher education was done 
,, by Greene •10 The purpose of his experiment was to find the relative ef-
II 
I 
·I ,, 
,I 
II 
II 
fectiveness of lectures and individual reading as met~ods of college 
training. His results show no difference in retention between the two 
methods on immediate recall. However, on delayed recall, listening was 
superior. 
The same type of study was done by Corey.ll He reports that on im-
mediate recall, college freshmen profited more from a single reading 
than from listening to the same material. 
In 1940, Larsen and Feder12 made a study with college students, in 
8Nichols, ~· Cit., p. 15. 
9Ibid.' p. 15 
II 
II 
II 
II 
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1
, lOGreene, E. B., "The Relative Effectiveness of Lecture and Indivi- I 
dual Reading as Methods of College Training", Genetic Psychology Mono-
graphs, Vol. 4, 1928. 
I llcorey, S. M., "Learning from Lectures Vs. Learning from Readingn, j 
1 Journal of Educational Psychology, Vol. 25, 1934, pp. 459-470. ·1 
11
:1· !: 12Larsen, Robert P. and Feder, D. D., "Common and Differential Fac- 1 
·j tors in Reading and Hearing Comprehension11 , Journal of Educational Psz;.:. I 
l1 chology, Vol. 31, April 1940, PP• 241-252. 1
1 
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which nine selections were used. The selections included easy, moderate, 
and difficult material. The easy material was comprehended as well read 
as when heard. Reading comprehension was higher for material of moderate 
difficulty, and reading comprehension was definitely superior over lis-
tening for difficult material. 
A detailed, and carefully controlled study by Goldstein, 13 with an 
adult population showed similar results to the above mentioned study. 
It was found that in general, retention following listening was superior 
to that __ following reading, but as the material increased in difficulty, 
listening C?mprehension decreased. He also showed that the more intel-
ligent subjects scored higher when the material increased, in difficulty, 
or when speed of the presentation was increased. The artificiality of 
his reading situation, a typed continuity projected on a screen at con-
trolled speeds, may raise doubts about his conclusions. 
Carver•s 14 investigation of university undergraduates and adults 
repeats the findings of the Larsen and Goldstein studies in regard to the 
superiority of hear:ing comprehension. Carver also believes that the ca-
pacity to benefit from auditory presentation tends to vary with the dif-
ficulty of the material presented. 
l3Goldstein, Harry, "Reading and Listening Comprehension at Various 
Controlled Ratestt, Contributions to Education, No. 821 New York, Tea-
cher's College, Columbia University, 1940. 
14carver, Morton E., "A Study of Conditions Influencing the Relative 
Effectiveness of Visual and Auditory Presentationtt, Unpublished Disser-
tation, Havard University, 1934. 
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At the University of Minnesota, Brownl5 experimented with one hun-
The results showed a definite dred freshmen communication students. 
though low, positive correlation between reading and listening ability. 
In the elementary field, recently published language-arts textbooks, 
,I 
II 
II 
almost without exception, include chapters devoted to listening, a term 
which technically refers to hea~g, understanding and remembering. 
N~chols believes that the writers of these textbooks tend to agree, es-
jl 
I
ll sentially, on five things: 
(1) that most of us are poor listeners, (2) that with training we 
'11 could easily improve our performance, (3) that schools definite.. y 
should improve such training, (4) that to operate at a high level 
i we must learn to be dynamic, responsive, constructive, and cour-
ll teous, (5) and t£gt the aquirement of these attributes will be 
II richly rewarded. 
I 
In view of the present attention given to the improvement of lis-
tening comprehension, quite a few studies have been done on the elemen-j 
II 
tary school level, with the purpose of finding the relative superiority 
I 
I of si~to:-:~o:: ~.:::::::·studies in elementary schools was dane 
11 by Young.17 The purpose was to find the relation between reading com-
II prehension and hearing comprehension. 
1 
in this study. They came from fourth, fifth, and sixth grades, in six 
Two thousand pupils were involved 
l 
I 
i! 
. li 
I 
15Brown, James I., ttA Comparison of Listening and Reading Abili tyn, 
College English,Vol. 10, November 1948, pp. 105-107 • 
16Nichols, Ralph G., "Ten Components of Effective Listeningu, Edu-
cation, Vol. 75, January 1955, p. 292. lj 
~~~ 17young, William E., liThe Relation of Reading Comprehension and Re-
;; 
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1
11 tention to Hearing Comprehension and Retention11 , Journal of Experimental 
1 
1 Education, Vol. 5, September 1936, pp. 30-39. I 
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II ~L-= _,r I. !j different school systems. Fifteen reading selections were chosen for 
I the experiment~ Each one consisting from three hundred fifty to eight 
I hundred words. The Selections were classified into four different groups: 
II 
ll 
I 
1) three descriptions of industrial processes, 2) four nature science 
units, 3) four hero stories from American history, and 4) four narrative 
poems. Each child had three different modes of presentation of three 
selections from the four types of reading materials. The various modes 
of presentation were the following: 1) the teacher read aloud to the pu-
tion silently, 3) the pupil read the selection silently at his own in-
dividual reading rate; 4) the pupils read once silently for the same 
amount of time which was assigned fo:r the oral reading by the examiner. 
Immediately following the selection, each child was tested. The test 
was comprised of thirty questions. The first twenty called for short 
definite answers, while the last ten were multiple choice. The recall 
questions dealt with specific facts, and the multiple choice with broad 
general ideas. An experiment was also done with delayed recall one month 
later. The pupils of each group were assumed to be equated. The cross-
checking technique was used. The . pupils of the groups compared were 
equated on the basis of their scores on the Gates Advanced Reading Tests. 
The results of Young's study indicated that chiidren get more from 
a teacher oral presentation than from a silent reading presentation 
themselves. The difference was greatest in grade four and almost ab-
Children improve in their ability to comprehend 
through reading throughout the intermediate grades quite as fast as, if 
II ,, 
i 8 
• 
not faster than, they improve in their ability to comprehend through 
hearing. Young believes that in general, children who do poorly in 
comprehension through reading do poorly in comprehending through hear-
ing.lB 
In a study done by Miller19 the results showed that in grades third 
and fourth, children at both levels had greater hearing comprehension 
than reading comprehension. The tests used in this instance were the 
Durrell-5ullivan Reading Capacity Tests, and the Durrell-5ullivan Read-
ing Achievement Test. 
In another study involving fourth grade pupils, J oney20 compared 
reading and listening in teaching factual materials. The ideas were 
checked immediately after the test, by a multiple choice type test. The 
results of the experiment showed a superiority of listening to reading. 
The purpose of an experiment done with fourth grade children by 
Hanna and Liberati, 21 was a comparison of silent reading and listening 
by using written recall and multiple choice type tests. The results 
showed that listening was superior to reading. 
18Ibid., p. 38. 
19Miller, Eleanor A., liThe Relation of Hearing Comprehension to Read-
ing Comprehension in Grades 3&4 n, Unpublished Thesis, Boston Universi-
ty, 1941. 
20Joney, Olive, "A Comparison of Reading and Listening in Tea.ching 
Factual Material in Grade 4", Unpublished Thesis, Boston University, 
1942. 
21Hanna, Regina c., Liberati, Matilda, 11A Comparison of Silent Read-
ing and Listening by Written Recall and Multiple Choice Type !ests in 
Grade 4", Unpublished Thesis, Boston University, 1952. 
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The same type of e:xperiment was done by Kelly, 22 only this 
it was done with sixth and seventh graders. The results of this study 
showed that the older children had a preference for silent reading ra-
ther than listening .• 
Russe1123 reports that fifth graders learned equally well from read-
ing and listening, but that ninth graders profited more, but not sig-
nificantly, from reading. 
There is a definite lack of agreement in the present day literature 
regarding the relative superiority of silent reading or of listening. 
This lack undoubtedly stems from factors inher~nt in the different ex-
perimental situations such as differences in the instruments used to 
measure both reading and listening, differences in approach, differences 
in materials used and differences in the age of the groups tested. · And 
yet, there seems to be a definite trend. In the lower grades, listen-
ing is superior because the children have not yet mastered reading, but 
as they get older and become more proficient in. reading their listening 
ability seems to decrease. If this holds true in all cases, the retard-
ed reader is greatly handicapped when he reaches the intermediate grades 
and the upper elementary grades, if he can not read and therefore his 
reading comprehension is poor, and his listening ability is equally poor. 
il 
!I 22Kelly, Elizabeth V., Loughlin, Edmund F., Gill, Audrey E., & Mon-
!1 teith, Vivian E., rtA Comparison of Silent Reading and Listening Through 
1!/ Written Recall and Mu1 tiple ·Choice Type Tests in Grades 6 & 7n, Unpublish-d ed Thesis, Boston University, 1952. 1 
II 
'I 23 I 
10 
1: Russell, B. D., "A Comparison of Two Methods of Learning", Journal  
/i of Educational Research, Vol. 18, 1928, pp. 235-238. 
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PROCEDURE 
The choice of standardized tests for this experiment was very limit-
ed. Many tests have been devised to measure intelligence, educational 
achievement, personality, and skills, but very few have been written to 
measure listening ability. Brown24 developed a listening comprehension 
test, but its norms are for grades eleven to fourteen. Fortunately, in 
1955, the Durrell Analysis of Reading Difficulty25 was revised and lis-
tening tests were added. 
Two groups of tests taken from the Durrell Analysis of Reading Dif-
ficul ty were used in this study. One group, the oral reading tests, 
j - was comprised of eight paragraphs with comprehensive questions • The 
j oral reading tests were used rather than the silent reading tests be-
cause the former had standardized questions while the latter bad none. 
The first paragraph, which was comprised of twenty-one words, was on a 
first and second grade reading level, and had four comprehension ques-
I tions. The second, was on first and second grade level and had six com-
11 I prehension questions. The third, was on second and third reading level, 
I I 
II ::d ;:: r:::::::n .:·::o:::en :~=~i: q:.:::. an~ II 
I II I 24Brown, James I., 11 The Construction of a Diagnostic Test on Listen- I 
1
- ing Comprehension", Journal of Experimental Education, Vol. 18, Decem-
! ber 1949, pp.l39-146. j 
I 
11 
_, ___ 
1 25Durrell, Donald D., Durrell Analysis of Reading Difficulty, World 11 
_ __[ ____ ~~~-~ ~~mp~~' ~~~~~~-on-~~-~:'_ New Y~:~' 1955 • 1 
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two facts. The answers totaled fifty-four items which were scored and 
given the value of one point each. 
The second group of tests used was the listening tests, which were 
comprised of seven paragraphs, one for each of the six grade levels, 
and an additional paragraph for above grade six reading level. The first 
was comprised of forty-nine words and had seven comprehension questions. 
The second and fourth paragraphs, also had seven questions, while the 
third, sixth and seventh paragraphs had eight questions, and the fifth 
had nine comprehension questions. The answers to the listening tests 
also totaled fifty-four items which were scored and given the value of 
one point each. 
It was felt that to prove the validity of the results another group 
of tests should be given. This time two comparable forms of the Gilmore 
Oral Reading Tests26 were used. Fairly exact equating of difficulty was 
possible by the use of one form as a reading test and of the other as a 
,I listening test. 
II 
I 
26Gilmore, John v., Gilmore Oral Reading Tests, World Book Company, 
12 
I Yonkers-on-Hudson, New York, 1952. 
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Four paragraphs were used from Form A, to measure the reading abil-
ity. _The first was comprised of fifty-one words and was on third grade 
level. The second was on fourth grade level; the third_ on fifth grade 
level; and the fourth which was comprised of one hundred eight words 
was on the sixth grade reading level. This last paragraph wa_s at the 
same reading grade level as the most difficult of the Durrell paragraphs. 
Each paragraph was followed by five questions, demanding simple answers. _ 
One point was given for each question answered correctly, giving the to~ 
tal of twenty points. 
Form B was used to measure the listening abilit,y. Four paragraphs 
were used. The first contained forty-nine words and was on third grade 
reading level; the second was on the fourth grade level; the third was 
on the fifth grade level; the fourth and last paragraph was comprised 
of one hundred twelve words and was on the sixth grade reading leyel. 
These paragraphs were also followed by five questions each, giving a 
total of twenty points. 
The order in which the tests were given was ·as follows: the Dur-
rell Silent Reading Test was given first, it was followed the following 
week by the Durrell Listening Test; one week later the Gilmore Listen-
ing Test was given, and it was followed by the Gilmore Silent Reading 
Test. 
Each one of the thirty-five pupils in the study was given the si-
lent reading tests individually. Not all the paragraphs were read at 
one sitting, when the examiner felt that the child was tired, the test-
~ 
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The testing was done in a quiet classroom, 
during the time scheduled for reading, while the other members of the 
class were working in their individual reading workbooks. All thirty-
five children did not belong to the same class, the fifteen oldest were 
in one classroom, while the remaining twenty were in an other room. Dur-
ing the testing situation, e~ch child came to the examinerrs desk, as 
was customary for his own individual reading lesson. He read silently 
at his own reading rate, one paragraph. The following instructions were 
,, 
.
1 
given: 
I
I be easy; 
11 I would like you to read some paragraphs. The first ones will 
I know you will enjoy reading them. Read cerefully, because 
when you have read each story once, I am going to ask you questions a-
I 
1 bout it.n After one paragraph was read, the booklet was removed and re-
II 
II 
II 
I' 
I 
placed with a paper. The questions were asked orally by the examiner, 
while the pupil wrote the answers. 
The listening tests were given in a different manner. The sto~ies 
or paragraphs were tape recorded by the examiner in a normal voice, with 
normal speed and expression, so that the interpretation would not vary 
with each testing situation. This time each one of the two groups heard 
I the paragraphs at the same time. It was a social group experience. Af-
ter one paragraph was heard, the examiner proceeded to ask the questions 
II I 
,, 
I orally as she did during the reading testing, then the pupils each wrote I 
li their own answer~ I 
II All the pupils had had a few listening practice sessions, with j 
!I il paragraphs not included in the test, so as to prepare them for the lis-
,! I 
I' tening tests. It was felt that the children were so accustomed to read- I 
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1 I ing tests, that the results of the experiment would. not be valid if they 
Ill i had never had a listening test before. 
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CHAPTER IV 
RESULTS 
The purpose of this study was to find the relation between reading 
comprehension and listening comprehension with a group of thirty-five 
children. 
Thirty-four of the students showed a higher score in listening than 
I 
in reading at one time or another. 
!I 
Only one student showed greater read- I\ 
ing comprehension than listening comprehension during the entire exper- I 
iment. This particular child has no hearing difficulty, and is of nor-
mal intelligence. 
In the Durrell tests, twenty-four of the pupils showed a greater 
listening comprehension, seven showed a greater reading comprehension, 
and four had the same score in both types of tests. However, the dif-
ference is not significant, the critical ratio being l.345. 
The re~ults of the Gilmore tests, were si0ilar. In this par.t of 
the experiment, twenty-four of the children showed a greater listening 
comprehension, five a greater reading comprehension, and six had the 
same score in both types of tests. Once again, the difference is not 
significant, the critical ratio being .44. 
Taking the most difficult paragraph in the Durrell test and making 
a comparison of reading comprehension and listening comprehension, it 
was found that twenty-eight of the pupils had a greater listening com-
prehension, three had a greater reading comprehension, and four had the 
same score in both types of tests. Here we find that the listening com-
16 
r 
I' 
'I 1: 
Jl -~-~L 
!I prehension was significantly greater than the reading comprehension. 
II 
II' critical ratio was 8. 26. 
II 
II The same statistical measure was taken with the most difficult of the ,, 
1 Gilmore paragraphs. 
I 
The critical ratio was 4.62, in favor of listening 
1 
comprehension. 
i! tening comprehension, six a greater reading comprehension, and eight had 
It was found that twenty-one pupils had a gre~ter lis-
II 
li 
II 
the same score in both types of tests. 
The scores of the pupils with the highest reading capacity were co:W,-
II pared. The Durrell tests had a critical ratio of 1.73 in favor of lis-
tening comprehension. The Gilmore tests had a critical ratio of .67. 
The scores of the eight pupils with the lowest reading capacity were 
The Durrell tests had a critical ratio of 2.33 in favor of lis- / 
The Gilmore tests had a critical ratio of 1.33 in favor of lis- I 
·I 
tl 
II 
II 
I 
I 
,I 
II 
I 
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TABLE I 
AGE, GRADE, INTEU.IGENCE QUOTIENT, AND READING CAPACITY 
e 
~pil Age Grade Intelligence Quotient Reading Capacity 
Pintner-nurost Test nurrell-Sulli van Test 
1 l3 8 90 10.2 
~ 14 8 85 8.7 
3: 13 7 12~ 8.5 
4 13 8 U:7 8.4 
5 14 8 &2 8.2-
6 13 7 86 7.3 
7 14 8 l25 7·4 
. 
8 ~5 8 94 1·5 
9 15 Special 74 5.6 
10 11 7 127 10.7 
ll 14 8 80 9.1 
12' 14 8 102 7.7 
l3 13 7 105 6.8 
14 14 7 101 8.o 
15 14 7 7~ 7e7 
-
-
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'j?ABLE I (Continued) 
.GE,GRADE INTELLIGENCE QUOTIENT, AND READING CAPACrrY 
·e 
]?upil Age (lrade Intelligence ~otient Reading Capacity 
Pintner-Durost Test Dllrrell-8uJ.1ivan Test 
' 
16 l2 s ~s 5.4 
0" 
17 10 5 115 4.9 
18 10 5 91 5.4 
19 8 4 ll6 5.7 
20 12 6 100 7 .1. 
21 . 13 7 100 7.1 
2-2: 14 7 94 6.1 
23 12: 7 97 5.7 
24 13 7 90 5.9 
25 13 6 90 5.5 
26 12 7 132 7.1 
2!{ 9 6 128 10.8 
28 1.3 7 98 6.7 
29 12 7 96 7.6 
30 12 7 104 7.4 
31 12 6 103 5.6 
32' 12 6 ll8 5.8 
e 33 ll 6 89 6.o 
34 1.3 7 82 5.1 
35 13 7 88 4.8 
-
--
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TA.BIE II 
COMPARISON OF SilENT REaDING AND LISTENING COMPREEEI.iSION (DURRELL) 
e Pupil Silent Beading Listenine: . PuPil Silent Reading Listening 
1 45 : 50 16 29 42 
' 
2. 33 41 17 39 42 
3 38 43 18 30 38 
4 46 51 19 41 41 
5 40 47 20 29 28 
6 37 38 21 35 38 
7 34 42 22 32 35 
8 43 39 23 37 37 
9 28 2:6 24 37 37 
10 52 50 25 37 37 
11 42 48 26 36 44: 
l2 40 48 27 46 49 
13 34 40 28 54 43 
14 45 38 29 35 58 
15 41 47 30 33 45 
51 40 41 
32 34 42 
33 36 35 
34 26 32 
e 35 50 21) 
Durrell Silent Reading 11/lea.n: 36.8 Standard Deviation a 5·55 
Durrell Listening Mean: 40.97 Standard Deviation: 6.36 
Critical liati.o: 1.345 
-
-
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TA.BIE III 
COMB\RISON OF SIJ:ENT ~DING AND LISTENING COMPREESNSION (GILMORE) 
e Fttpil Silent. Reading. Li.siiening . Pupil Silent Reading. Lisiienins:. 
• 
1 17 18 16 14 19 
2 12 18 17 15 18 
' 
3 1.7 19 18 19 13 
4 20 19 19 14 17 
5 18 17 20 11. 18 
6 1~ M 21 19' 18 
7 1.7 17 22 14 14 
8 17 17 23 17 19 
9 15 18 24 14 17 
10 19 20 2:5 12 15 
11 15 19 26 14 18 
12 19 19 27 17 18 
13 18 18 28 15 2.0 
14 17 17 29 l4 16 
15 17 19 30 17 19 
31 17 20 
32 17 15 
33 14 17 
34 11 14 
e 35 14 16 
Gilmore Silent Reading Mean: 16e7 S~ndard Deviation: 1.77 
Gilmore Listening ]&,an: 17.4 Siiandard Deviation: 2.38 
Criiiical Raiiio:: e44 
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TA.BIE IV 
COMBUllSON OF COMPREHENSION SCORES OF PUPILS WITH T1m mGBEST CA.B\CITY 
e 
Pupil Durre 11 BJ3ading Durrell Listening Gilmore Beading Gilmore Listening 
2'1 46 49 17 18 
10 52 50 19 20 
1 45 50 18 1.7 
11 42 48 15 19 
a 33 41 l2 18 
3 38 43 1'1 19 
-- -
4 46 51 20 19 
-
-_.:,_. -.·-
5 f;O 4'1 18 17 
Durrell Silent BJ3a.ding Nea.n: 42.4 Standard Deviation: 1.'1 
Dtlrrell Listening Meant 47.4 Standard Deviation a 3.35 
Critioal :RP.tiot 1.'13 
Gilmore Silent Reading ~n: l'l Standard Deviation: 2.34 
Gilmore Listening Mean: 18.4 Standard De-viation: .314 ~ 
Critical :Ratio: .6'1 
e 
-------
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TABLE V 
e COMPARISON OF COMPREHENSION SCORES OF PUPILS WITH THE LOWEST CAPACITY 
. 
PUpil Durrell Reading Durrell Listening Gilmore Reading Gilmore Listening 
:JS 30 25 14 :h6 
. 
17 39 42 15 18 
. 
34 26 32 11 l4 
18 30 38 19 l3 -
16 29 42 14 19 
25 37 37 12 15 
31 40 4J. 17 20 
9 28 26 15 18 
Durrell Silent Reading Mean: 32.3 St.anda.rd Deviation: 1.56 
DUrrell Listening Mean: 36 standard Deviation: 2.23 
Critical Ratio: 2.33 
Gilmore Silent Reading Mean: 14.6 standard Deviation: 2.39 
e Gilmore Listening Mean: 16.6 Standard Deviation: 1 •. 86 
Critical Ratio: lo33 
24 
TABLE VI 
COMPARISON OF THE COMPREHENSION SCORES OF THE MOST DIFFICULT PARAGRAPH 
(DURRELl.} 
-
Pupil. Silent Reading Listening Pup:U Silent Reading . Listening 
1 7 8 16 4 5 
2 2 3 17 ' 2 3 
3 3 6 18 1 4 
4 4 7 19 3 7 
5 3 8 20 0 1 
6 1 2 21 3 3 
7 2 3 22 l. 5 
8 2 6 2.3 3 3 
9 0 2 24 .3 6 
10 7 6 2.5 1 3 
ll 2 6 26 1 6 
12 1 6 27 4 7 
l3 2 5 28 l. 6 
14 7 0 29 1 s 
lS 4 4 30 2 6 
.31 4 4 
32 l. 3 
.33 4 5 
.34 1 3 
e .35 3 
2 
Durrell Silent Reading Mean: 2.6 standard Deviation: 1.82 
Durrell Listening Mean: 4.5 Standard nevia.tion: 1.96 
Critical Ratio: 8.26 
25 
TABLE vn 
COMPARISON OF THE COMPREHENSION SCOBES OF THE MOST DIFFICULT PARAGRAPH (GILMORE) 
e PUpil Silent Reading Listening PUpil Silent Reading Listening 
1 5 4 ].6 1 5 
2 4 5 1.7 4 4 
.3 .3 5 1.8 4 2 
4 5 4 1.9 3 ~ 
5 .3 .3 20 .3 4 
6 .3 4 2l 5 3 
7 5 5 22 l 2 
8 4 5 2.3 .3 5 
9 4 5 24 4 4 
1.0 4 5 25 3 .3 
1.1 3 4 26 3 5 
1.2 4 5 27 4 5 
13 4 4 28 .3 5 
1.h 5 4 29 3 4 
l.5 4 5 30 3 5 
.31 5 5 
.32' 4 .3 
.33· 3 3 
34 .3· 4 
e 35 
2 4 
Gilmore Silent Reading Mean: 3.6. standard Deviation: .3 
Gilmore Listening Mean: 4.2. Standard Deviation: .27 
critical. Ratio: 4.62 
-
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to determine by means of standardized 
tests, whether children comprehend better, what they hear or what they 
read silently. Thirty-five pupils, of fourth, fifth, sixth, seventh, 
and eigth grades were tested, using two groups of tests from the Durrell 
Analysis of Reading Difficulty and the two forms of the Gilmore Oral 
Reading Test. Each child read paragraphs at his own rate of reading, 
and then answered questions on the paragraphs. In a group situation 
each child.listened to a tape recording of equally difficult paragraphs, 
and then answered questions on what he had heard. 
The results showed that these particular children have a greater 
listening comprehension than a silent reading comprehension, although 
the difference is not statistically significant. 
It would almost seem as if retarded readers depend more on their lis-
tening ability than on their reading ability. All of the children in 
this experiment enjoyed the listening experiences, and looked forward 
to the next session of testing. However, none of them were uncooperative 
during the reading tests, regardless of the difficulty of the reading 
material. 
-
One can assume that children in the intermediate grades and in the 
upper elementary grades, need not necessarily be poor listeners, if one 
is to base his op!inion on the results of. this study. Some of the child-
ren included in the experiment were not necessarily poor readers, and 
their listening ability was found to be greater than their reading ability 
26 
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LIMITATIONS OF STUDY 
The results o:f this experiment would have greater meaning i:f the 
study had been done with a greater number o:f subjects, :from a regular 
elementary school and not limited to the small number o:f children in 
the particular school in question. The r.esul ts might have been different 
if the pupils had all been :from one grade, and not scattered over such 
a variety o:f grades. The range of the IQ • s o:f the children involved in 
this study might have influenced the results. 
SUGGESTED RESEARCH 
A study using the same tests with a gre?-ter n"U!'lber o:f pupils would 
have greater meaning. 
A study using the same tests with a g:r:oup o:f normal readers would 
be interesting. 
A study using much more difficult reading material and listening 
material than the actual reading level o:f the subjects would be equally 
beneficial. 
Construction of listening tests is greatly n~eded. Especially one 
that would not have any element o:f guessing. 
27 
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. 
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Check List of Instructional Needs 
NON-READER OR PREPRIMER 
LEVEL 
Needs help in: 
1. Listening comprehension and speech 
_ Understanding of material heard 
_ Speech and spoken vocabulary 
2. Visual perception of word elements 
_ Visual memory of 'j'ords 
_ Giving names of letters 
_ Identifying letters named 
_ Matching letters 
_ Copying letters 
3. Auditory perception of word elements 
_ Initial or final blends 
_ Initial or final single sounds 
_ Learning sounds taught 
4. Phonic abilities 
_ Solving words 
_ Sounding words 
_ Sounds of blends - phonograms 
_ Sounds of individual letters 
5. Learning rate 
_Remembering words taught 
_Use of context clues 
6. Reading interest and effort 
_Attention and persistence 
_ Self-directed work 
7. Other 
PRIMARY GRADE READING LEVEL INTERMEDIATE GRADE READING 
LEVEL 
Needs help in: 
1. Listening comprehension and speech 
_ Understanding of material heard 
_ Speech and spoken vocabulary 
2. Word analysis abilities 
_ Visual memory of words 
_Auditory analysis of words 
_ Solving words by sounding 
_ Sounds of blends, phonograms 
_ Use of context clues 
_ Remembering new words taught 
3. Oral reading abilities 
~ Oral rooding practice 
_ Comprehension in oral reading 
_Phrasing (Eye-voice span) 
_ Errors on easy words 
_ Addition or omission of words 
_ Repetition of words or phrases 
_ Ignoring punctuation 
_ Ignoring word errors 
_Attack on unfamiliar words 
_ Expression in reading 
_ Speech, voice, enunciation 
_Security in oral reading 
4. Silent reading and recall 
_ Level of silent reading 
_ Comprehension in silent reading 
_Attention and persistence 
_ Unaided oral recall 
_ Recall on questions 
_Speed of silent reading 
_ Phrasing (Eye movements) 
_Lip movements and whispering 
_Head movements Frowning 
_ Imagery in silent reading 
_Position of book Posture 
5. Reading interest and effort 
_Attention and persistence 
_Voluntary reading 
_Self-directed work Workbooks 
[ 2] 
Needs help in: 
1. Listening comprehension and speech 
_ Understanding of material heard 
_ Speech and oral expression 
2. Word analysis a hili ties and spelling 
_ Visual analysis of words 
_Auditory analysis of words 
_ Solving words by sounding syllables 
_ Sounding syllables, word parts 
_ Meaning from context 
_Attack on unfamiliar words 
_Spelling ability 
_ Accuracy of copy Speed of writing 
_ Dictionary skills: Location, pronunciation, 
meaning 
3. Oral reading abilities 
_ Oral reading practice 
_ Comprehension in oral reading 
_ Phrasing (Eye-voice span) 
_ Expression in reading Speech skills 
_ Speed of oral reading 
_Security in oral reading 
_ Word and phrase meaning 
4. Silent reading and recall 
_ Level of silent reading 
_ Comprehension in silent reading 
_Unaided oral recall 
_ Unaided written recall 
_ Recall on questions 
_Attention and persistence 
_ Word and phrase meaning difficulties 
_ Sentence complexity difficulties 
_ Imagery in silent reading 
5. Speeded reading abilities 
_ Speed of reading (Eye movements) 
_Speed of work in content subjects 
_ Skimming and locating information 
6. Study abilities 
_Reading details, directions, arithmetic 
_Organization and subordination of ideas 
_ Elaborative thinking in reading 
_Critical reading 
_ Use of table of contents References 
7. Reading interest and effort 
_Voluntary reading 
_ Variety of reading 
_ Self-directed work 
General History Data 
SCHOOL RECORD 
Age at school entrance 
First-grade absences 
Recent absences -------------------
School report (or classroom visit) 
MEDICAL RECORD 
Onset of difficulty 
Schools attended 
Reading .method used 
Durr<ll Anal. Reading Difficulty: New Eclition 
Poor discipline ------------------
Discouraged -------------------
Source 
Latest examination of eyes -------------- by ------------------------
Clinic examination suggests: 
Nearsightedness -----------------
Farsightedness 
Astigmatism 
Coordination difficulty 
PSYCHOLOGICAL FACTORS- HOME HISTORY 
Hearing 
Auditory discrimination 
Pertinent medical history ________ ___, ____ _ 
Source 
Siblings- where in school?------------------------------------
Handedness change-----------------------------------------------------------------------------
Emotional reactions 
Special interests ---------------------------------------------
Tutoring possibilities-------------------------------------·---
Previous tutoring --------------------------------------------
REMEDIAL PLANS (Individual tutoring- small group work- remedial class) 
1. Level of reading materials ----------------------------------------------------------------
2. Motivationrype-~~r~~-------------------------------------
3. Word work 
Word analysis -level, type 
Immediate recognition----------------------------------------
Phrasework __________________________________________________________________________ _ 
4. Oral reading plans 
Mechanics 
Comprehension 
5. Silent reading plans 
Mechanics 
Comprehension 
6. Study skills 
Thoroughness 
Flexibility 
Association ____________________________________________ _ 
[ 3] 
Oral Reading 
1. Time ____ _ Errors----- Comprehension-----
1 2 
GRADE L M H L M 
TIME 50 38 30 27 20 
Muff is a 
She drinks 
little 
milk. 
yellow kitten. 
She sleeps on a clwtir. 
She does not like to get wet. 
-- 1. What color was the kitten? 
__ 2. What does she drink? 
__ 3. Where does she sleep? 
H 
15 
--4. Why doesn't Muff like to go out on rainy days? 
2. Time ____ _ Errors----- Comprehension-----
1 2 
GRADE L M H L M H 
TIME 90 75 60 55 .41 30 
A little black dog ran away from home. 
played with two big dogs. They ran away 
him. It began to rain. He went under a 
He wanted to go home, but he did not know 
way. He saw a boy he knew. The boy 
him home. 
__ 1. Who ran away from home? 
--2. How many other dogs did he play with? 
--3. Why did the dog go under the tree? 
--4. What did the dog want then? 
-- 5. Whom did he see? 
__ 6. How did he get home? 
He 
from 
tree. 
the 
took 
3. Time ____ _ Errors----- Comprehension-----
2 3 
GRADE L M H L M H 
TIME 65 50 .40 35 25 20 
Six boys put up a tent by the side of the 
They took things to eat with them. When the 
went down, they went into the tent to sleep. 
the night, a cow came and began to eat 
around the tent. The boys were afraid. 
thought it was a bear. 
-- 1. How many boys went camping? 
-- 2. Where did they put up their tent? 
-- 3. What did they take with them besides their tent? 
--4. What did the boys do when the sun went down? 
-- 5. What came around their tent in the night? 
__ 6. What was the cow doing? 
-- 7 What did the boys think the cow was? 
river. 
sun 
In 
grass 
They 
Durrell Anal. Rtading Difficulty: Nr;o Edition 
INSTRUCTIONS. Make a record of time, errors, phrasing, and compre-
hension according to the directions in the Manual. 
4. Time ____ _ Errors----- Comprehension-----
3 .4 
GRADE L M H L M H 
TIME 70 .40 32 30 27 2.4 
Henry goes to a large lake 1n summer. Last 
The summer, a motorboat sank near his house. 
boat had ten men In it. The man who was 
running the boat brought it very close to the 
shore when the water was low. He hit a big 
rock under water. It made a hole 111 the bottom 
of the boat. The water came in very fast. All 
of the men swam to shore. 
-- 1. Where does Henry go in summer? 
--2. What happened near his house? 
-- 3. What kind of boat was it? 
--4. What did the boat hit? 
-- 5. How fast did the water come in? 
-- 6. How many men were on the boat? 
-- i. What happened to the men on the boat? 
S. Time ____ _ Errors----- Comprehension-----
3 .4 5 
GRADE l M H l M H L M H 
TIME 70 50 42 40 35 30 27 25 22 
In 1807, Robert Fulton took the first long trip 
111 a steamboat. He went one hundred and fifty 
miles up the Hudson River. The boat went five 
miles an hour. This was faster than a steamboat 
had ever gone before. Crowds gathered on both 
banks of the river to see this new kind of boat 
go 
They 
by. 
were 
The fishermen did 
afraid that its 
would drive away all the fish. 
not 
nmse 
-- 1. What did Robert Fulton do in this story? 
__ 2. What kind of boat was it? 
-- 3. What river was the trip made on? 
-- 4. How far did the boat go? 
__ 5. How fast did it go? 
--6. Who did not like the boat? 
like 
and 
__ 7. What were the fishermen afraid would happen? 
the boat. 
splashing 
, 
[ 4 ] 
Durrell Anal. Rtadint Difficulty: N tiiJ Edition 
Oral Reading 
6. Time ____ _ Errors----- Comprehension __ .----- 8. Time----- Errors ____ _ Comprehension-----
The 
South 
called 
GRADE 
TIME 
richest 
Africa. 
"blue 
.4 
l M H 
90 75 65 
diamond 
Deep 
ground " 
l 
60 
field 
pits 
which 
5 
M H 
55 52 
In the 
yield a 
cont ain s 
. 
6 
l M 
45 40 
world 
hard 
the 
H 
32 
is in 
substance 
diamonds. 
GRADE 
TIME 
Between 1865 and 
States the United 
new industries 
6 
l M H 
90 65 50 
1900, the northern part of 
enjoyed great prosperity. 
developed, among them the Many 
making of thread and ready-made clothes. The 
The blue ground IS spread ov er the drying fields invention of machinery revolutionized methods 
introduction for a year. The weather gradually crumbles it. of manufacture. For example, the 
Then it IS t aken up and run through washing 
machines which sort out the stones and the 
diamonds. The value of the diamonds IS deter-
mined by color, size, 
orange, brown, and 
and 
green 
purity. 
diamonds 
Blue, 
have 
discov ered. The mos t valuable ones are 
white. The I arges t diamond ev er found 
almost two po unds. 
__ l. In what country is the richest diamond field of the world? 
__ 2. What is the substance containing the diamonds called? 
__ 3. Why is the blue ground spread over the drying fields? 
__ 4. What do the washing machines do? 
__ 5. What are some of the colors of diamonds? 
__ 6. Which diamonds are the most valuable? 
__ 7. How heavy was the largest diamond ever found? 
yellow, 
been 
pure 
weighed 
7. Time Errors ____ _ Comprehension ____ _ 
5 6 
GRADE L M H L M H 
TIME 80 72 65 60 55 42 
Golf originated in Holland as a game played on 
ice. The game 1n its present form first appeared 
111 Scotland. It became unusually popular and 
kings found it so enjoyable that it was known as 
"the royal game." James IV, however, thought 
that people neglected their work to indulge in this 
fascinating sport so that it was forbidden m 1457. 
James relented when he found how attractive the 
game was, and it immediately regained its former 
popularity. Golf spread gradually to other coun-
tries, being introduced in America In 1890. It has 
grown In favor until there IS hardly a town that 
does not boast of a private or public course. 
__ 1. Where did golf originate? 
__ 2. How was it first played? 
__ 3. Where did it first appear in its present form? 
__ 4. Why was golf forbidden by James IV? 
__ 5. Why did he change his mind? 
__ 6. When was golf first introduced in America? 
__ 7 What evidence have we of its popularity? 
of the McKay 
of 
sewing machine permitted the 
manufacture 
changes 
shoes in big factories. Radical 
s tee!- making allowed enormous 
of the 1ron and steel industries. The expansion 
Bessemer 
into the 
process 
could 
1n 
process 
country 
1867 
of 
As 
and 
s melting 
1864 and 
a result, 
was 
the 
more 
introduced 
open-hearth 
machinery 
be built, factories became 
ductive. 
__ 1. What great development is described here? 
_ _ 2. When did this industrial growth take place? 
__ 3. What were some of the industries that arose? 
more 
__ 4. In which part of the United States did this take place? 
__ 5. What invention increased the production of shoes? 
__ 6. What processes of steel making were used? 
__ 7. What effect did increased steel production have on industry? 
CHECK LIST OF DIFFICULTIES 
pro-
PHRAS E READING 
_ Word-by-word reading 
__ Inadequate phrasing 
_ Incorrect phrasing 
_Eye-voice span too short 
WoRD SKILLs IN ORAL READING 
_ Low sight vocabulary 
_Word-analysis ability inadequate 
_ Errors on easier words 
VmcE, ENUNCIATION, ExPRESSION 
_ Strained, high-pitched voice 
__ Monotonous tone 
__ Volume too loud 
_Volume too soft 
_ Poor enunciation m all read-
ing 
_ Poor enunciation of difficult 
words 
_ Ignores punctuation 
_Habitual repetition of words 
_Habitual addition of words 
_ Omits words 
_ _ Marked insecurity evident 
_ Guesses at unknown words from 
context 
_ Ignores word errors and reads on 
_ Poor enunciation of prompted 
words 
GENERAL READING HABITS 
_ Head movements; marked 
_ Loses place easily 
_Uses finger or pointer 
_ Holds book too close or incorrectly 
_ _ Frowns and shows signs of tense-
ness 
_ Poor posture 
_ Effort and attention low 
_ Easily distracted 
ORAL READING TIME COMPREHENSION 
Paragraph No. Grade Level 
--- ---
--Goad 
--- ---
__ fair 
---
---
__ Poor 
--- ---
Median Grade 
---
[ 5 ] 
St1ent Reading 
1 T' . 1me M o em nes 
-1 
GRADE L M 
TIME 45 35 
MEMORIES 
. Peter is . .. 
a big white rabbit. 
He has long ears. 
He has a little tail. 
4 
He can jump and hop. 
~ . -. 
H L 
27 ' 24 
2 T' 1me M emones 
1 
GRADE L M H 
TIME 81 60 53 
MEMORIES 7 
A hen had 
si:' little yellow chickens. 
o'ne morning 
she took them for a walk. 
They looked for 
something to eat. 
L 
47 
They found some seeds and 
sand. 
A dog came 
to play with them. 
The hen 
did not like the dog. 
She flew at the dog 
and made him run away. 
3 T' 1me M em ones 
GRADE L 
TIME 62 
MEMORIES 
Three boys. 
built a house . 
in the woods. 
They put a table. 
2 
M H 
so 35 
7 
and two old chairs in it. 
There was a basket 
full of apples . 
under the table. 
One afternoon 
they went away 
and left the door open. 
When they came back, 
they found two little pigs 
eating the apples. 
L 
30 
2 
M 
18 
5 
2 
M 
37 
10 
3 
M 
23 
10 
H 
13 
H 
28 
H 
16 
f)urrt/1 A11al. Rtading Diffi<ulty: N.w Editio11 
INSTRUCTIONS. Make a record of time, errors, number of unaided 
memories, inaccurate memories, and prompted memories according to the 
directions in the Manual. 
4. Time----- Memories-----
GRADE L 
TIME 45 
MEMORIES 
A little girl 
got off the train 
all alone. 
There was nobody 
at the station 
to meet her .. 
3 
M 
35 
12 
She asked the man 
inside the station 
where her mother was. 
H L 
30 26 
He said that her mother 
could not get the car started. 
A man was trying to fix it. 
The little girl sat down 
to wait. 
A few minutes later 
a big car 
came around the corner 
with her mother in it. 
The little girl got in 
and they drove home. 
4 
M H 
23 18 
15 
Imagery Questtons (oPTIONAL) 
PARAGRAPH 3 
5 Time Memones 
3 4 5 
GRADE L M H L M H L M H t~T=IM~E--·(6,~2~4~0~3~634 30 2826 23 18 
MEMORIES 10 12 15 ( 
About one hundred and fifty 
years ago, 
in France, 
the first man 
went up in a balloon. 
His balloon was made of 
paper 
covered with strips of cloth. 
to make it strong. 
A long rope kept it 
from going too high. 
Later this man took a friend 
up in the balloon with him. 
On this trip they rose 
over five hundred feet. 
The trip lasted. 
thirty minutes ... 
They came down 
several miles 
from where they started. 
\ 
1. Did you see in your mind the three boys who built the house in the woods.? Tell me how they looked 
to you. Then ask: How old were they.? How were they dressed.? etc. 
2. Did you see the house in your mind.? Tell me about how it looked to you. Then ask: How big was 
it.? Did it haoe any windows.? How many? What kind of roof did it haoeP Could you draw a picture 
of how the house looked to you? etc. 
PARAGRAPH 4 
1. Did you see in your mind the little girl who got off the train.? Tell me how she looked. (How dressed; 
various articles of clothing; color; hair; age; size; luggage; etc.) 
2. Did you see any other people? Tell me how they look. 
3. Did you see the station and the surroundings.? Tell me what you saw. 
J 6 l 
RESPONSE TO IMAGERY QUESTIONS 
__ Rich flow of imagery 
__ Hesitant, indefinite 
Silent Reading 
6 T' 1me M em ones 
GRADE L 
TIME 70 
MEMORIES 
Early settlers 
in America 
4 
M H 
55 47 
10 
found that Indians 
5 
L M 
43 38 
13 
would sell skins and land . 
for glass beads. 
H 
30 
Many men earned their li v-
ing 
by making glass beads 
and bottles. 
In 1827 
a man invented a way 
to press mol ten glass 
into iron molds .. 
The most famous glass works. 
was in the town of Sand-
wich in Massachusetts. 
The Sandwich glass had ... 
a bright silvery appearance 
and it could be molded into 
very elaborate and attractive 
patterns. 
Beautiful lamps and candle-
s ticks 
as well as all sorts of dishes 
were made from this glass. 
In many New England homes 
pieces of Sandwich glass 
are still found on display 
6 
L M 
27 24 
16 
CHECK LIST OF DIFFICULTIES 
MECHANICS OF SiLENT READING 
__ Low rate of silent reading 
__ High rate at the expense of mastery 
H 
18 
__ Lip movements; constant occasional 
__ Whispering; constant- occasional 
__ Lacks persistence in hard material 
__ Marked insecurity evident 
__ Poor attention necessitates rereading 
RECALL 
__ Unaided recall scanty 
__ Poorly organized recall 
__ Inaccurate memories and guesses 
__ Response labored and slow 
__ A voids use of new words in recall 
__ Recalls details badly in questions 
__ Very scanty recall on hard material 
- T' 
' 
I me M emone 
5 
GRADE L M H L 
TIME 60 46 40 37 
MEMORIES 9 
Basketball 
is one of the more recent 
games. 
It was devised 
by a college instructor 
who desired a game to inter-
pose 
between the football 
and base ball seasons. 
The game demands .. 
precision of movement, 
concentration,. . 
and great endurance. 
It is more popular .. 
in those localities where 
it does not compete with 
hockey 
Opinion differs as to whether 
it is a satisfactory game .. 
for girls. 
It has been modified 
to make it less strenuous 
for them 
by restricting the playing 
area 
of each player .. 
Some of the large Western 
universities .. . 
have audiences 
of over twenty thousand 
at their conference games. 
EvE MovEMENTS 
6 
M H 
33 24 
14 
Range of eye movements per line __ to __ 
__ Irregular pauses 
__ Regressive movements 
CoMPARISON WITH 'ORAL READING (U11dcrline) 
Speed: higher same -lower 
Recall: better same - poorer 
Durrtl/ Anal. Rtading Difficulty: Ntw Edition 
8. Tim e cmones 
6 
GRADE L M 
TIME 60 45 
MEMORIES 12 
Railroad communication . . . 
developed rapidly 
just after the Civil War. 
Between 1865 and 1873, 
thirty-five thousand 
miles of track were laid. 
This doubled the distance. 
people could travel 
by railroad. 
Some of the new roads 
connected important cities, 
and some extended westward 
beyond populated regions. . 
Congress. 
favored this sudden 
development. 
by granting land to com-
panies. 
interested in furthering 
the expansion. 
Grants included territory. 
lying within twenty miles 
of the proposed roadbed. 
Alternate sections . 
were allotted to the railroad; 
those in between were 
reserved for homesteaders. 
The sale of sections of land 
owned by the railroad 
was made easier 
through this checker!Jbard 
arrangement. 
H 
35 
SILENT READING TIME COMPREHENSION 
Security: better same poorer Paragraph No. Grade Level 
--- ---
__ Good 
--- ---
__ Fair 
--- ---
__ Poor 
--- ---
Median Grade 
---
[ 7] 
Du<re/1 Ant>/. Retldint .DijJkulty: New Edition 
Durrt/1 AnGI. Retldinc Di:f!kulty: New Edition 
Listening Comprehension I 
INSTRUCTIONS. Make a record of the comprehension questions fl7ord Recognition and answered correctly according to the directions in the Manual. INS!~UCTION~. Make a record of correct responses and mispro. 
nunc1at1ons accordmg to the directions in the Manual. 
. Word Analysis . . 
GRADE 1 READING LEVEL GRADE 5 READING LEVEL 
The Cat and the Dog Uses of Kites 
__ 1. What did the boy have? __ 1. What was this story about? GRADE 1 READING LEVEL- LIST A 
__ 2. What was he going to give her? __ 2. What have kites been used for in war? GRADES 2-6 READING LEVEL -LIST 1 
__ 3. What happened when he called to her? __ 3. What did one general use kites for? Flash Analysis Flash 
__ 4. Where was the cat? __ 4. What was he going to build? Analysis 
__ 5. What was she doing? __ 5. What do some people in China make? 1. you 1. road 
2. look 
__ 6. What did the boy do then? __ 6. What are these kites supposed to do? 2. ground 
3. little 
__ 7. What happened ne~t? __ 7. What has the weather bureau used kites for? 3. know 
__ 8. How high has a string of kites gone? 4. me 4. drink 
__ 9. How much can some kites lift? 5. day 5. turkey 
GRADE 2 READING LEVEL 6. tree 6. elephant 
GRADE 6 READING LEVEL 7. all 7. different Dick's Birthday Present 8. come 
_1. What did Dick do when he woke up? History of Baseball 8. inch 9. away 
__ 2. What day was it? 
__ 1. What is called the national sport? 10. are 
9. strong 
10. stamp 
__ 3. What did he find on his chair? 
__ 2. What were some of its early names? 11. run 
__ 4. What did Dick hear? 
__ 3. When was it first played in colleges? 11. fair 12. father 
__ 5. What did Dick do then? 
__ 4. What is said about its equipment? 
13. children 
12. quickly 
__ 6. What was in the basket? __ 5. What was responsible for its growth? 13. believe 
__ 7. What did the dog do? 
__ 6. What happened to baseball after the Civil War? 14. morning 14. handle 
15. sleep 
__ 7. What happened in the countries where the soldiers were stationed? 15. bridge 
__ 8. Who is said to welcome the baseball season? 16. fish 16. speed 
GRADE 3 READING LEVEL 17 around 17 battle 
ABOVE GRADE 6 READING LEVEL 18. name 18. cleaned The Accident 19. chair 19. either 
__ 1. What was this story about? General St. Clair's Defeat 20. li\-e 20. quarter 
__ 2. What had the boy been doing? 
__ 1. What accounted for defeat in thefirstwarwaged by the United States? 
21. guard 
__ 3. What was he riding? 
__ 2. How many men did General St. Clair have? 
__ 4. What came down the road? 
__ 3. What were they going to do? 22. forgotten 
__ 5. Why didn't he see the car coming? 
-- 4. What did they neglect to do? GRADE 1 READING LEVEL- LIST B 23. crawl 
__ . 6. How fast was the car going? 
__ 5. Where did the Indians attack? 24. tongue 
' 
_7 What happened to the boy? 
-- 6. What did General St. Clair do then? 21. rain 25. single I 
__ 8. What happened to the bicycle? 
__ 7. How many men escaped uninjured? 22. seen 
-- 8. How did President Washington feel about it? 23. breakfast 
24. other 
I' GRADES GRADE 4 READING LEVEL LISTENING CoMPREHENSION LEVEL EQUAL TO 25. hole 2-6 READING LEVEL- LIST 2 
SILENT READING LEVEL OF GRADE 26. cry Peter Cooper's Engine 26. drawn 
27 love 27 ehapter 
__ 1. What did Peter Cooper build? 
__ 2. What was it used for? 28. sister 28. broadcast 
29. lost 
__ 3. How far away was the town? CHECK LIST OF DIFFICULTIES IN WORD RECOGNITION 29. invent 
__ 4. What was the engine hooked to? AND WORD ANALYSIS 30. joy 30. photograph 
__ 5. How fast did it go? 31. bark 31. blunt WoRD REcoGNITION SKILLs (FLASHED WoRos) 
__ 6. How long did the trip take? 32. blow 32. imagine 
_7 What surprised the people? -- Low sight vocabulary 33. please 33. disturb 
__ Will not try difficult words 34. sand 34. carpenter 
__ Can spell but not pronounce 35. tall 
__ Ignores word endings 35. provide 
36. cover Norms for Word Recognition and Word Analysis -- Guesses at word from general form 36. battery 
37 dark 37. ceiling WoRD ANALYsis 38. afraid FLASH ANALYSIS 38. delayed 
GRADE* L M H L M H __ Word-analysis ability poor 39. place 39. pretend 
__ Will not try difficult words 40. chimney 40. freight 
--Has no method of word analysis 
1 5 12 20 7 17 29 
-- Sounds aloud by: single letters- blends- syllables 41. championship 
·- ------- ~--- - - - - - - - - -- -.- - - - - ------- -------
2 2 5 8 4 8 13 -- Unable to combine sounds into words 42. crowned 
3 11 14 17 17 21 25 
-- Looks away from word after sounding 43. advertisement 
-- Sounding slow or inaccurate I FLASH 44. prairie 
4 21 25 28 29 34 38 --Spells words: successful inadequate LIST ANALYSIS 
__ Silent word study: successful- inadequate SCORE GRADE SCORE GRADE 45. blundering 
5 32 34 36 41 43 45 
__ Enunciates badly when prompted 46. shingle 
A & B 
6 38 41 44 46 47 50 __ Systematic errors (See tabulation) -- -- -- ~ 47 wrenches 
--Names of letters not known 48. circumstances 
-- Sounds of lette'rs not known 1 & 2 
--
-- --
--
• Grade 1 Lists A & B; Grades 2--6 Lists 1 & 2. __ Blends not known 49. triumphant 
[ 8 ] [ 9 ] 
50. thorough 
Letters (Naming Letters-
ldentt}j•tng Letters Named-
Matching Letters) 
Letters Named-Identified by Name-Matched 
1 D F J H t m s c 
2. s w· G 0 f J w d 
~. M L B T p n I k 
4. c A K v r h g X 
5 N y E R u e 0 1 
6. I u p X a y b v 
7. Q z A c z q 0 p 
Visual Memory of 
Words - Primary 
1 y b d g f 
2. m h n r t 
3 no on Imp m mp 
4. saw war as was waste 
5. girl dog boy dig day 
6. won no ;now mow was 
7. lack clock black block dark 
8. frost first fast firm trust 
9 slat last lost lot blast 
10. JUmp Jest JUSt jot must 
11 clear clean close climb lean 
12. par park trap party 
quart dark part 
13 quiet quick quack point 
qmte question quit 
14. state elation tasted station 
statiOned started skating 
Durrdl A nal. R<adi"g Difficulty: N<w Edition 
INSTRUCTIONS. Make a record of errors according to the directions 
in the Manual. 
Errors in 
1. Naming Letters 
CAPITAL------------------
SMALL-------------------
2. Identifying Letters Named 
CAPITAL------------------
SMALL--------------------
3. Matching Letters 
CAPITAL------------------
SMALL----------------------
4. Writing Letters 
CAPITAL------------------
SMAL.L-------------------
INSTRUCTIONS. Ask the child to draw circles around certain letters 
and words according to the directions in the Manual. 
15 nomination notion mention mountain 
mountains motion mentioned 
16. quarter portion bracelet particle 
practice practical poultice 
17 obscure advice above advise 
advances dance advance 
18. sure obscure scare secure 
second server cure 
19 contact con tam contract contracts 
contacts capital conviCt 
20. immediate meditates mediate mistake 
meditate matenal meditative 
' 
SCORE GRADE 
Norms for Visual Memory of Words- Primary 
I 
S,CORE 
I 
12 15 ' 18 
I • 2.5 3.5 GRADE 1.5 
[ 10] 
Durrdl Anal. R<ading Difficulty: N<w Edition 
Sounds (Hearing Sounds tn Words- Sounds tn Letters) 
Heartng Sounds tn Words- Primary 17. flutter blood tug 
INSTRUCTIONS. Ask the child to draw circles around certain words 18. loss bantam lynx 
according to the directions in the Manual. 
19. locust hearty grief 
A. padlock vegetable bacon 
20. piccolo fantastic benefit 
1. tranquil familiar vagabond c. figure fault helmet 
2. matter rapidity separated 
21. workbench lurch water 
3. geyser capitulate petal 
22. frontier frozen tradition 
4. deck temperature highway 23. davenport disease protect 
5. wisdom yacht volcano 24. claimed glistened glee 
6. gasoline kaolin lariat 25. bullet farewell bushel 
7. fault weight vem 26. helium happmess loomed 
8. thorough favor tattered 27. radish foolish rusty 
9. broadcast blizzard domestic 28. noodles measles margm 
10. choice confer classic 
29. dreamed transfer trampled 
11. thistles whirled wisdom 
SCORE __ GRADE __ 
12. senator department stimulant 
13. specimen caravan suffer 
14. roster diamond drydock 
15. document poster plentiful Norms for Hearing Sounds in Words Primary 
B. forehead crimson different 
I 
SCORE 
I 
17 22 28 
I 1.5 2.5 3.5 job GRADE 16. crowd grasp 
Learntng to Hear Sounds in Words Sounds of Letters 
INSTRUCTIONS. Ask the child to give the sounds of the letters (small) 
LEARNS SOUNDS 
in the list on the opposite page. Point to each letter in turn and say: "What 
m s f does this say?" 
_Easily 
_Slowly Errors in Sounds 
t b ch _None 
NEEDS HELP ON Ask the child to give the sounds of the phonograms below. Point to each 
_ Initial Sounds phonogram in turn and say: "What does this say?" 1 p r 
_ Final Sounds 
st ch th wh sh dr tr cl 
fr sm 
LEARNING RATE 
pl tw fl sk sw gr 
Number of Words Learned 
Errors in Sounds 
[ 11 l 
Durrell A~Gl. Rtlllli~g Difficulty: Ntw Edi1WII 
INSTRUCTIONS. For these tests ask the child to write certain words Ptsual Memory of WordsJ 
SpellingJ and Hand_writing 
according to the directions in the Manual. 
Visual Memory of Words- In-
termediate 
1. 
2. 
3. 
4. 
5. 
6. 
7 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
1.5. 
SCORE GRADE 
Norms for Visual Memor:;. and Phonic 
Spelling of Words 
VISUAL PHONIC GRADE MEMORY SPELLING 
.. 5 7 
5 7 9 
6 11 
CHECK LIST OF DIFFICULTIES 
VISUAL MEMORY 
__ Omits letters; syllables 
__ Adds letters; syllables 
__ Marked insecurity 
PHONIC SPELLING 
--Omits sounds; syllables 
-- Adds sounds; syllables 
-- Incorrect sounds used 
-- Marked insecurity 
. 
Phonic Spelling of Words 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
SCORE GRADE 
Norms for Spelling Test 
GRADE LIST 
2 
3 
.. 
5 
6 
1 
8 
12 
16 . 
2 
-
6 
9 
12 
15 
CHECK LIST OF DIFFICULTIES 
IN SPELLING 
__ Omits sounds; syllables 
__ Adds sounds; syllables 
__ Incorrect sounds 
__ Slow handwriting 
[ 12 1 
. 
~ 
Spe!Hng Test 
1. 
2. 
3. 
4. 
5. 
6. 
7 
8. 
9. 
10. 
11. 
12. 
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16. 
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SCORE GRADE 
Norms for Handwriting 
GRADE 2 3 4 5 6 
LETTERS 
PER 25 35 45 55 65 
MINUTE 
CHECK LIST OF DIFFICULTIES 
IN HANDWRITING 
__ Speed too slow 
__ Poor letter formation 
--Poor position: hand, pencil, paper, body 
__ Irregular: height, spacing, slant 
HAND USED __ Right __ Left 
Gilmore Oral Reading Test 
by John V. Gilmore 
Associate Professor of Psychology 
Boston University 
NAME ____________________________________ __ 
S C H 0 0 '------------------------------------
RECORD BLANK 
DATE __________________________ _ GRADE ______________ _ 
AGE __________________________ __ SEX __________________ _ 
YEARS MONTHS 
CITY------------------------------------ STATE __________________ _ E X A M I N E ~<_ ______________________ _ 
Summary Check List of Difficulties 
From an analysis of the pupil's oral reading per-
formance, complete the check list below. 
Many substitutions 
Habitual mispronunciations 
Many words pronounced by examiner 
Habitual disregard of punctuation 
Habitual insertions 
Habitual hesitations 
Habitual repetitions 
Habitual omissions 
Check the following immediately after completion 
of the testing: 
Word-by-word reading 
Reads in monotone 
Strained, high-pitched voice 
__ Volume too loud 
__ Volume too soft 
___ Poor enunciation 
Comments;; ______________________________ __ 
Test Summary 
ACCURACY COMPREHENSION RATE 
PARA-
GRAPH 10 MINUS NO, RIGHT WORDS TIME 
ERRORS NO. 
ERRORS 
(OR CREDITED) IN 'If IN SEC. 
1 26 
-
2 50 
3 51 
4 68 
5 1"07 
6 107 
7 T26 
8 147 
9 184 
10 252 
\l) NO. 
WORDS 
ACC. SCORE COMP. READ* (TOT. SCORE 
"10 MINUS (TOT. NO, (2) TIME NO. ER- IN SEC.* 
nons'' RIGHT OR 
COLUMN) CREDITED) (1) + (2) 
~ 
GRADE RATE 
EQUIV. SCORE (WPM) 
RATING 
*Do not count "ceiling" paragraph or paragraphs below "basal." 
Silent Reading Test Data DATE. ________ _ 
TEST---------------------------------
WORD MEAN. (VOCAB.) GRADE EQUIV .. ______________ _ 
PARA. MEAN. (READ.) GRADE EQUIV. ______________ _ 
AVE. BEAD. GRADE EQUIV. ____________________ _ 
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1. I see a boy 
He has a dog. 
Here is a girl. 
I see a cat, too. 
The man is Father. 
Mother is in the house. 
TIME ---"'Seconds 
_1. What animal is the boy playing with? 
_2. What other animal is there? 
_3. Who is the man? 
_4. Where is Mother? 
_5. Whom else do you see? 
NUMBER RIGHT ---
ERROR RECORD 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Number 
5. Every morning Father goes to his office by train. He 
usually leaves the house about eight o'clock. In rainy weather 
Mother drives him to the station. When the train reaches the 
city at eight forty-five, Father goes to the general offices of his 
company. An elevator carries him to the eleventh floor 
His important position takes hours of extra time, and many 
evenings he doesn't arrive home until late. Bob and Jane are 
disappointed when he works at night, for he frequently assists 
them with their lessons. Then, too, if there is time after 
dinner for games, he often plays with them before they begin 
to study. 
TIME ----"'Seconds 
_1. What time does Father leave the house in the morning? 
_2. What does Mother do for Father when it is raining? 
_3. On what floor is Father's office? 
_4. How does Father help Bob and Jane when he is home 
evenings? 
_5. When does Father play games with them? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Gilmore Oral Reading- A 
2 • The girl is in the yard. 
The girl has a big ball. 
The boy is back of the girl. 
He is playing with his dog. 
The cat looks at the girl. 
He wants to play ball, too. 
The girl does not see the cat. 
She is looking at the ball. 
TIME ----"'Seconds 
_1. Where is the girl? 
_2. What does the girl have? 
_3. What is the boy doing? 
_4. What does the cat want? 
_5. What is the girl looking at? 
NUMBER RIGHT ---
ERROR RECORD 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
lnsertions 
Hesitations 
Repetitions 
Omiasions 
Total Errors 
Number 
6. Nearly every family living in the city suburbs takes a 
vacation sometime during the summer. When the weather 
becomes warm, usually during July, Bob and Jane accompany 
their parents to the seaside. In order to reach their destina-
tion on the shore, they are obliged to travel over a mountain 
range. If they begin their journey before sunrise the first 
day, they can see many impressive scenes in the mountains. 
The exciting but lengthy trip requires two full days. While 
at the beach Bob and Jane spend many blissful hours bathing 
in the surf and relaxing on the sunny sand. Summer vacations 
help Bob and Jane keep healthy. 
TIME __ _.,Seconds 
_1.. What does almost every city family do in summer? 
_2. What month do Bob and Jane usually go to the seashore 
with their parents? 
_3. What must they do to reach the shore? 
_4. How long is their trip? 
_5. How do summer vacations help Bob and Jane? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of pul'lctuation 
Insertions · 
Hesitations 
Repetitions 
Omissions 
Total Errors 
[ 2 ] 
3. The name of the boy is Bob. 
The name of his sister is Jane. 
They li.ve with their parents 
in a white house near the city. 
They are playing on the walk. 
The dog and cat are their pets. 
After Father has gone to work, 
the children will leave for school. 
TIME __ _.,seconds 
_1. What is the boy's name? 
_2. What is his sister's name? 
_3. Where is their house? 
_4. What are their pets? 
_5. When will the children leave for school? 
NUMBER RIGHT ---
ERROR RECORD 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Number 
7 • After their restful and refreshing vacation is over, Bob 
and Jane feel quite adequately prepared for school. When 
they return from their sojourn at the seashore, they are over-
joyed to play with their pets once again. Their parents are 
delighted to see them tanned and healthy School opens 
within a few weeks after they return home, and during August 
their mother helps them acquire the new clothing and equip-
ment which they will need later. Each year the beginning of 
school in early September brings a stimulating program of 
very challenging studies. Bob's favorite subject will un-
doubtedly be sixth-grade science, while Jane, entering the 
fourth grade, will enjoy reading. In addition to schoolwork, 
both will take music lessons. Jane studies the violin, but 
Bob prefers the trumpet. 
TIME ___ Seconds 
_1. What do Bob and Jane play with when they return from 
their vacation? 
_2. In what month does their mother help them buy their 
clothing and school equipment? 
_3. What grade will Bob be in? 
_4. What subject will Jane like? 
_5. What musical instrument does Bob play? 
) NUMBER RIGHT ---
ERROR RECORD 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Number 
Gilmore Oral Reading-A 
4. Mother waves good-by to Father each morning. She 
begins the housework soon after he leaves. Bob and Jane 
help her before they go to school. They dry the dishes and 
clean their own rooms. After Mother has finished the work 
indoors, she goes out to her pretty flower garden. She tends 
it nearly every day for about an hour. Mother does all her 
work with great care. 
TIME Seconds 
_1. What does Mother do as Father is leaving? 
_2. What does Mother do after Father has gone? 
_3. When do Bob and Jane help Mother? 
_4. Where does Mother go after she has finished the work 
indoors? 
_5. How long does she work in her garden each day? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
8. Mother and Father are proudly making ambitious plans 
for the future education of their children, Bob and Jane. 
They realize that several factors are going to play a part in 
the ultimate selection of their careers. First of all, the children 
must be physically and mentally equipped for the professions 
of their choice. The financial cost of the necessary training 
program must also be considered, while a third factor is the 
attitude of relatives and friends. Obviously, Bob and Jane 
are not yet able to make a final choice. Parents often enter-
tain secret ambitions for their children, and Mother and Father 
hope that Bob and Jane will enter some branch of medicine. 
They visualize Bob in surgery; however, at present he is 
fascinated by aviation. Although Jane has always aspired 
to be a kindergarten teacher, her family thinks that she is 
ideally suited for the nursing profession. 
TIME Seconds 
_1. What are Mother and Father planning for? 
_2. What profession do they hope Bob and Jane will choose? 
_3. What branch of this profession would they like Bob to 
enter? 
_4. What interests Bob at the present time? 
_5. What has Jane always wanted to be? 
NUMBER RIGHT ---
ERROR RECORD 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Number 
[ 3 ] 
9. Although Bob and Jane now think they will eventually 
comply with their parents' wishes in choosing medicine as 
their profession, a recent school incident indicates that their 
interests may later turn more in the direction of an intensive 
study of the human mind. One day, while discussing with 
their science instructor the differences between human beings 
and animals, they discovered that human mentality differs 
chiefly from animal mentality in being essentially preoccupied 
with symbols. They realized, for the first tin1e, that they 
themselves were employing symbols. They learned that a 
symbol is a sign or word which refers to something, such as an 
object, a person, or a concept, and that nearly all knowledge 
is a product of symbolic expression. They discovered that 
symbols are used in languages, mathematics, and music; 
and they learned that even the flag is a symbolic emblem of 
patriotism. Thus, Bob and Jane are beginning to realize that 
the mind of man, which deals pre-eminently with these sym-
bols, is a significant study in itself. They recognize the truth 
inherent in the adage, "The proper study of mankind is man." 
TIME __ _._,Seconds 
_1. What study may later become of absorbing interest to 
Bob and Jane? 
_2. With whom were Bob and Jane talking when they were 
comparing human beings and animals? 
_3. How does the human mind differ from that of an animal? 
_4. What emblem signifies love of country? 
_5. What is the saying of which Bob and Jane now recognize 
the truth? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Gilmore Oral Reading- A 
10. When Bob and Jane study psychology in college, they 
will further penetrate the intricacies of the human mind. 
Learning that the mind and the emotions are closely inter-
related, they will discover that virtually all problems which 
cause disturbance to an individual are associated in some degree 
with his emotional life. A person's "emotional adjustment" 
not only affects his own happiness and equilibrium, but also 
has a profound influence on his associates; thus it is axiomatic 
that emotions are a fundamental consideration in all humar 
relationships. Psychology has proved conclusively that har-
mony or discord among persons, far from occurring fortui-
tously, can be explained by the same principle of cause and 
effect which operates in other fields of science. There appear 
to be two general causes of group tensions: the first is genetic 
in character; and the second, related to the cultural milieu in 
which we live. Scholars in various areas of study, among 
whom we find anthropologists, sociologists, and statisticians, 
have joined the psychologist in assiduous investigations in 
this complex field. The problems of human relations which 
confront our present-day society are both baffling and chal-
lenging; as intelligent citizens we can and should contribute to 
their ultimate solution by trying conscientiously to understand 
our own behavior. Such injunctions as "Don't take yourself 
too seriously" have in the past been fashionable attempts at 
disposing of personal problems. However, they are little 
more than avoidance mechanisms which ignore the real causes 
of behavior; in light of current psychology they may in fact 
be considered anachronistic. 
TIME ---"'Seconds 
_1. In what college course will Bob and Jane study about 
the mind? 
-2. What factor affects the happiness of every individual? 
_3. According to modern psychology, what scientific principle 
explains relationships among people? 
_4. Name one field besides psychology in which scholars are 
studying the problems of human relations. 
_5. What can each individual do to help in the solution of 
these problems? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
[ 4 ] 
)· 
Gilmore Oral Reading Test FORM B 
by John V. Gilmore 
Associate Professor of Psychologr 
Bosto. University 
NAME------------------
S C H 0 0 '------------------
RECORD BLANK 
DATE __________________________ _ GRADE ______________ _ 
AGE----~~~--------~~~---
YEARS MONTHS 
sex __________________ __ 
CITY------------------------------------ STATE __________________ __ EXAMINEk--------------------------
Summary Check List of Difficulties 
From an analysis of the pupil's oral reading per-
formance, complete the check list below. 
__ Many substitutions 
__ Habitual mispronunciations 
Many words pronounced by examiner 
Habitual disregard of punctuation 
Habitual insertions 
Habitual hesitations 
Habitual repetitions 
Habitual omissions 
Check the following immediately after completion 
of the testing: 
___ Word-by-word reading 
__ Reads in monotone 
__ Strained, high-pitched voice 
__ Volume too loud 
__ Volume too soft 
__ Poor enunciation 
Comments:----------------
Test Summary 
ACCURACY COMPREHENSION RATE 
PARA-
GRAPH 10 MINUS NO. RIGHT WORDS TIKE 
ERRORS NO. 
ERRORS 
(OR CREDITED) IN 1 IN SEC. 
1 26 
2 48 
3 49 
4 66 
5 105 
6 111 
7 124 
8 148 
9 186 
-
10 256 
(1) NO. 
WORDS 
ACC. SCORE COMP. READ* (TOT. SCORE 
"10 MINUS (TOT. NO. (2) TIME NO. ER- IN SEC.* 
ROBS'' RIGHT OR 
COLUMN) CREDITED) (1) + (2) 
~ 
GRADE RATE 
EQUIV. SCORE (WPM) 
RATING 
*Do not count "ceiling" paragraph or paragraphs below "basal." 
Silent Reading Test Data DATE; ________ _ 
TUT ________________________________ ___ 
WORD KEAN. (VOCAB.) GRADE EQUIV. _______ _ 
P.UU.. KEAN. (READ.) GRADE EQUIV. ______________ _ 
AVL READ. GRADE EQUIV. ____________________ ___ 
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1. I see two boys. 
Here is a man. 
I can see Mother. 
She looks at the boys. 
They look at the toys. 
I see a flower. 
TIME ___ Seconds 
_1. How many boys are there? 
_2. What is Mother doing? 
_3. What are the boys doing? 
_4. What other person do you see? 
_5. What do you see•that grows? 
NUMBER RIGHT ---
ERROR RECORD 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Number 
5. On Saturday the two boys do things they enjoy For 
them this is the nicest day of the week. Sometimes they help 
with different household duties. In warm weather Tom and 
Father mow the lawn. If Mother is especially busy cooking 
for Sunday, Ned is glad to run errands for her before lunch. 
The family does not always spend the day working. In sum-
mer they often visit a lake near the city, where they spend 
happy hours swimming and boating. In winter the boys 
sometimes attend a movie; or, in freezing weather, they skate 
with their parents. The family takes real pleasure in Satur-
day activities. 
TIME ___ Seconds 
_1. What is the most pleasant day of the week for the boys? 
_2. What do Tom and Father do on Saturdays in warm 
weather? 
_3. What does Ned do for Mother? 
_4. Where does the family go in summer? 
_5. What do the boys do with their parents in the winter? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Gilmore Oral Reading-B 
2 • Look at the big room. 
The room has some toys. 
The boys are in the room. 
They play on the floor. 
The man is in the big chair. 
He is looking at the two boys. 
Mother is sitting in a chair, too. 
They all like the pretty room. 
TIME ___ Seconds 
_1. Is the room little or big? 
_2. Where are the boys playing? 
_3. Where is the man? 
_4. What is the man doing? 
_5. Where is Mother? 
NUMBER RIGHT ---
. 
ERROR RECORD 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Number 
6. The month of August brings a treat for Tom and Ned. 
Their uncle and aunt own a prosperous dairy farm which is 
situated about one hundred miles from the city They usually 
invite their nephews for a two weeks' visit. 
crowded with excitement for the two boys. 
Farm life is 
Shortly after 
sunrise they are already out in the barn, where they observe 
the fascinating process of milking. After breakfast, they 
generally go out to the hayfield. Occasionally, they help 
their pretty Cousin Anne when she searches the pasture 
thoroughly for blueberries. To Tom and Ned country life 
is so very attractive that at present they think they will be-
come farmers. 
TIM..,..E ___ Seconds 
_1. In what month do Tom and Ned go to visit their uncle 
and aunt? 
_2. How far is their uncle's farm from the city? 
_3. How long does their visit usually last? 
_4. Where do they go after breakfast? 
_5. With whom do they gather blueberries? 
NUMBER RIGHT ---
ERROR RECORD 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions ' 
Omissions . • 
Total Errors 
Number 
[ 2 ] 
/ 
3. Tom is almost ten years old. 
His brother's name is Ned. 
Tom is in the fourth grade. 
Ned is in the second grade. 
Both boys like to go to school. 
They are also fond of playiri'g ball. 
When Mother and Father have time, 
they aid them with their studies. 
TIME ___ Seconds 
_1. How old is Tom? 
_2. What is his brother's name? 
_3. What grade is Tom in? 
_4. What grade is his brother in? 
_5. What do Mother and Father do when they have time? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
7. The average boy often likes to work with his hands. At 
school, besides studying regular classroom subjects, Tom and 
Ned are developing certain skills in woodwork. They are 
learning to use various carpenter's tools; they are taught to 
paint their products attractively. In order to encourage and 
foster this interest and skill, Father has built them a little 
workshop in the basement. There they spend hours of their 
leisure time tinkering. Tom has -already constructed a pic-
turesque birdhouse, and later he hopes to make his mother 
a bookcase. Although Ned is still too young to handle many 
tools, he has nevertheless learned to use a light hammer 
Father is helping him build a little footstool. Their parents 
realize that hobbies are valuable throughout life. 
TIME ___ Seconds 
-1. Where has Father built the workshop for the boys? 
_2. What has Tom already built? 
_3. What is Tom planning to make for his mother? 
_4. What tool has Ned learned to use? 
_5. What is Father helping Ned to build? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Gilmore Oral Reading-B 
4. Tom and Ned live near a large city park. They often 
visit it with their playmates. In the park are many shady 
maple trees. There is a pleasant picnic ground on the hill, 
and the valley below has a pretty little pond. The girls 
always enjoy watching the boys while they sail their tiny 
boats in the water. Mother and Father enjoy picnics in the 
park. 
TIME ___ Seconds 
_1. What kind of trees grow in the park? 
_2. Where is the picnic ground? 
_3. What is in the valley? 
_4. What do the boys do at the pond? 
_5. What do Mother and Father like to do in the park? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
8. For a great many months Father had promised Tom and 
Ned that they could accompany him on his next airplane trip. 
When the day eventually arrived, their excitement was bound-
less. As Mother drove them to the airport, they asked endless 
questions which were largely too technical for their parents to 
answer. While waiting at the field for their passenger plane to 
arrive, they watched with interest the activities of other air-
craft. Their hearts quickened as they scrambled aboard the 
plane. A few moments later, when the heavy craft wobbled 
slightly, they realized that they were off the ground. Un-
fortunately, the huge wing obstructed the view of familiar 
landmarks below. They traveled in luxurious comfort; the 
airline's personnel were consistently courteous. The trip 
seemed incredibly short. Tom and Ned decided afterward 
that they would always travel by air. No thrill is comparable 
to that of your initial airplane trip. 
TIME ___ Seconds 
_1. Who drove the boys and their father to the airport? 
_2. When did they watch the activities of other aircraft? 
_3. How did they know that their plane had left the ground? 
_4. What kept them from seeing familiar landmarks below? 
_5. What did Tom and Ned decide after their trip was over? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
[ 3 ] 
9 • Tom and Ned are living in a constantly changing world. 
The complex society which surrounds them is never static. 
All its phases- whether political, economic, scientific, or 
artistic- are ever shifting. 'Science, most powerful of all 
influences on contemporary life, is daily prodv.cing new .ma-
chines, more rapid communications, and improved modes of 
transportation, which are making nations of the world more 
closely interdependent and are constantly creating new prob-
lems for mankind. As they become adults, the boys will face 
a world profoundly different from the present one. They 
are now preparing for citizenship in it; an important part of 
this preparation is a basic education. Knowledge of history, 
for example, should enable them to judge contemporary events 
in light of the past, while mathematics will help them develop 
logical thought habits. They will need some familiarity with 
different languages and cultures, for as world citizens they 
must be alert to the problems confronting their own country 
and also its neighbors. Equipped, in addition, with vocational 
training, Tom and Ned will make valid contributions not 
only to their immediate communities but also to society as a 
whole. 
TIM..,E,_ __ Seconds 
-1. In what kind of world are Tom and Ned living? 
_2. What is one of the most powerful influences on modern 
life? 
_3. What knowledge will later help Tom and Ned judge the 
present ? 
_4. What subject will help them develop logical thought 
habits? 
_5. What other kind of training must they have? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total Errors 
Gilmore Oral Reading-B 
10. Building on an interest first stimulated in high school, 
Tom and Ned will strive throughout adulthood to serve as 
responsible participants in a world citizenry. To develop 
and sustain an awareness of ·the world's multitudinous prob-
lems requires both training and unremitting effort on the 
part of every individual; it calls for use of all our educational 
facilities. Formal institutions of learning naturally lead in 
the task of laying the foundations of good citizenship; interest 
in world affairs is normally encouraged in secondary school ( 
through the department of social studies. The college curricu-
lum provides opportunities for the extension and deepening of 
this interest by giving students a historical perspective; a broad 
view of the humanities; a knowledge of psychology; and es-
pecially, a sound understanding of political science. Such a 
program concerns itself both with the etiology of past world con-
flicts and with circumstances which have given rise to present 
ideologies. Once graduated from secondary school or college, 
the individual must not relinquish his interest in world affairs 
though he is necessarily preoccupied with earning a livelihood. 
Informal adult educational programs offer him opportunities 
by which he can remain cognizant of current issues. He may 
attend excellent forums and panel discussions devoted to clari-
fication of differing viewpoints and to formulation of construc-
tive programs aimed at promoting world peace; he may remain 
in close touch with daily news developments through such 
media as radio and television. But most important of all his 
educational opportunities is the selective reading program 
which he should follow concomitantly with all these other 
activities. 
TIM ..,.E,_ __ Seconds 
_1. What type of institution lays the foundations of good 
citizenship? 
_2. At what educational level is a student's interest in world 
affairs usually first fostered? 
_3. Name one college course that will further encourage an 
interest in world affairs. 
_4. What kind of educational programs will be available to 
the student after graduation? 
_5. What is the most important activity in which one can 
engage in order to keep abreast of current events? 
NUMBER RIGHT ---
ERROR RECORD Number 
Substitutions 
Mispronunciations 
Words pronounced by examiner 
Disregard of punctuation 
Insertions 
Hesitations 
Repetitions 
Omissions 
Total ~rrors 
